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PROVINCIAL INTEGRATION SUPPORT PROGRAM 


FUNCTIONAL  GROSS  MOTOR  SKILLS   
FOR  CLASSROOM  AND  SCHOOL 


 
Skill/IEP 
Objective 


Activity/IEP Strategies Participation Comments 


 
IEP Objective 


 
IEP Strategies (&/or Resources) 
Further task analysis & break down of skills 


 
Partial (P) 
Independent (I) 


 


 
Strengthening 
Head Control  
 
 
 


 
- lifts head when lying on back 
- lifts and holds head when on tummy to 
listen to a story with peers 
- holds head in midline to look at book (on 
easel type surface) when sitting 
- able to tuck chin down to look at work on 
desk 
- looks at board/teacher then down at desk 
and back up 
- leans head in headrest and turns to either 
side to watch peers in gym 
 


  


 
Taking Weight 
On One Or 
Both  
Arms 


 
On The Tummy 
- lifts and turns head 
- pushes up onto forearms (on own or with 
roll/half roll/wedge) 
- reaches for object with either hand 
- pushes up onto hands 
 
Sitting 
- leans on one or both hands while sitting on 
the floor at circle 
- leans forearms on desk or tray 
- pushes up to sitting from the floor or a 
change table 
- moves from sitting back down to the floor  
 
Standing 
- leans on tray when in standing frame  
- leans on desk to help sit down on or get up 
from seat 
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Skill/IEP 
Objective 


Activity/IEP Strategies Participation Comments 


 
Sitting 


 
On The Floor 
- leans weight on both hands while sitting to 
listen in circle 
- leans on one hand and can raise the other to 
answer a question 
- can reach both hands forward to pass a 
Show and Tell object to the teacher 
- can pass an object to peers on either side 
around during circle 
 - helps TA to get down to the floor and back 
up 
 
At A Desk 
-sits on the chair independently 
- moves from sitting to standing on his/her 
own 
- pivots on the chair 
- leans forward to hit a switch 


  


 
Taking 
Weight On 
One Or Both 
Legs 


 
- takes weight on legs while sitting in 
wheelchair or classroom chair 
-takes weight reliably during transfers with 
one adult 
- takes some weight while transferring with 
the help of two adults 


  
 


 
Standing 


 
- stands while leaning two hands on a walker, 
crutches etc. 
- stands independently 
- stands and moves arms to do warm ups in 
gym 
- stands and bend knees to do modified 
squats 
- stands while leaning one hand on the wall to 
kick a ball 
- kicks a ball with no support 
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Skill/IEP 
Objective 


Activity/IEP Strategies Participation Comments 


 
Mobility 


 
- rolls around the room to get to toys 
- pushes backwards while on tummy 
- pulls forwards while on tummy 
- scoots around the room on his/her bottom 
to get books from library shelves 
- crawls on hands and knees during mat 
routine in the gym 
- keeps hands in lap or on tray while being 
pushed in manual wheelchair 
- helps to push while in a manual wheelchair 
- uses a manual wheelchair independently 
indoors to wheel from home room to electives 
- uses a manual wheelchair independently 
both in and out of doors 
- walks with one person to the library to 
stamp books 
- walks with one person on either side 
- walks using a walker, crutches etc. to pick 
up mail from the office 
- walks independently around home 
- walks on his/her own both at home and at 
school 
- walks safely and independently both in and 
out of doors 
- runs laps in gym 
- walks up stairs, using a railing, to get to a 
foods class 
- walks down the stair with a railing 
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 FUNCTIONAL ARM AND HAND ACTIVITIES 
 


Goal:  Students will use their hands for activities that will enhance their participation at 
school, home and in the community. 


 
SKILL/IEP Objective ACTIVITY/IEP Strategies PARTICIPATION 


A.  Reach ///////////////////////////////////////////
//////// 


Learning Independent. 


Reach with 2 hands Push onto forearms or hands on floor 
Push from sit to stand 
Push from floor to kneeling position 
Move around on floor 
Hold or lift large objects: recycling box, laundry basket, 


grocery bags, storage boxes, box of chalk brushes to be 
cleaned 


Open or close drawer 
Push door open 
Stabilize both hands on edge of tray in wheelchair and 


walker 
Hold emergency kit on wheelchair tray 
Help move from lying to sitting on change table 
Push walker 
Push chair up to table 
Push & pull pants down  & up at toilet 
Push wheelbarrow for garden routine 


  


Forward Reach with 
preferred hand 


Grasp objects from Calendar Box 
Choose object 
Hang up coat 
Erase blackboard 
Wipe table after eating 
Press switch 
Grasp picture cues  before changing activities 
Remove pictures before changing activities 
 
Help open lock on locker 
Place arm in sleeve of coat 
Hold clothes, damp cloth, powder ready for the assistant 


to take when changing 
Point to pictures on communication board 
Open locker 
Place objects in basket on walker 
Remove objects from basket on walker 
Hand back notebooks to peers 
Place library books on shelf or check-in table 
Push shoe or sock off (if partially removed already) 
Open or close doors (car, fridge, classroom, locker) 
Hold pool toy 
Push pants down past knees to use toilet 
Flush toilet 
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Crossing the Midline Reach  with right hand to pull coat sleeve off left hand 
Brush left side of hair with hairbrush 
Brush left side of mouth with toothbrush 
 


  


Reach Above Shoulder Pull pullover top over head 
Empty recycle bin 
Get materials from high shelf 
Take paper tower from dispenser 
Greet people with "Hi 5" 
Place both hands behind head on change table 
Feed turtle  or fish in classroom 
 


  


Reach with Forearm 
Accommodation 


Grasp cup 
Turn door knob 


  


B. Grasp ///////////////////////////////////////////
////////////////////////////////////////
///////////////// 


///////
///////


//// 


//////////
//////////


//// 
Cylindrical Grasp Cup and spoon 


Paintbrush 
Handrail 
Bingo Dauber 
Recycling  Bin 
Stamp 
Carry bag (swimsuit & towel, lunch) 
Hold toothbrush while assistant puts toothpaste on it. 
Gluestick 
Press lever type of doorhandle to open door 
Swim toy in pool 


  


Spherical Grasp Squeeze water out of sponge 
Doorknob 
Turn tap on or off 
Throw a small ball 
Popcorn bag to popper 
Snack from fridge to table 
Washcloth 
Toilet paper 
Laundry to washing machine 
Recycle items 


  


3 Finger Chuck Grasp Stamp 
Short paint brush 
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Lateral Pinch Hold flat foods like cookies and crackers 
Pass paper to someone 
Pull zipper up or down 
Tear paper for art or social project 
Turn key in lock 
Hold paper napkins when setting table 
Carry attendance folder or sheets 
Carry picture  symbols or communication board 
Put right thumb in large ring on zipper pulltab and pull 


downwards 
Microwave popcorn package to microwave 
Place tangible symbols in finished container 
 


  


Fine Pinch Turn light switch on or off 
Pull apart velcro fastener 
Pick up small items: food, coins, dice 
Turn pages in book 
 


  


C. Release ///////////////////////////////////////////
////////////////////////////////////////
///////////////// 


///////
///////


//// 


//////////
//////////


//// 
Release onto Surface Transfer to other hand 


Release object to another person 's hand with help  
Set object onto tray, table 
Set cup onto table 
Place objects into "Finished" box 
Place toothbrush in assistant's hand 
Set switch onto mounting surface 
Place pictures into folder/case/box 
Give cooking tool or ingredient to another student to use. 
Hand clean diaper to assistant 
Hand out art materials onto student's desks 


  


Release into Space Drop paper into recycling box 
Drop garbage into can 
Drop lunch containers into lunch bag 
Drop recycled bottles into plastic bag 
Drop washroom garbage into can 
Drop utensils and plastic dishes into sink 
Place tangible symbols in finished container 
Place playground equipment in bin after recess 


  


D. Manipulation ///////////////////////////////////////////
////////////////////////////////////////
///////////////// 


///////
///////


//// 


//////////
//////////


//// 
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Parallel:   both hands 
do the same thing 


Use rolling pin to roll out cookie dough 
Use stick to push ball or balloon away 
Push wheelchair 
Push utility cart to deliver books to library 
Push door open 
Push self on scooter board 
Ready position on edge of tray 
 
 


  


Cooperative:  one hand 
holds while the other 
manipulates object 


One hand feels coat hook, other hand puts coat onto hook 
One hand rests on side of locker, other hand puts coat onto 


hook 
Hold jar with one hand, twist lid off with other hand 
Hold box with one hand, lift lid with other hand 
Hold cup, pour juice into it with other hand 
Hold paper, stamp with other hand 
Hold bottom  or top of coat, pull  zipper up or down 
Left hand rests on tray,  right hand pulls open lock 
Left hand holds calendar, stamp with right hand 
Left hand holds bottom  or top of coat, right hand pulls  


zipper up or down 
 


  


Alternating: hands take 
turns performing an 
action 


Clap or drum to music 
Pull self on scooter board 
Stir with right hand, then switch to left when that hand 


gets tired 
 


  


Using tools Feed self with spoon (large handle, neoprene strap 
Brush teeth with toothbrush, electric toothbrush 
Brush hair 
Spread glue or paint with small roller 
Stamp with name, date or symbol stamp (with long 


handle) 
Press with sponge to make stenciled pictures 
Paint with brush 
Spread glue with stick (in elastic holder) 
Stir with spoon 
Chop with food chopper 


  


 








PROVINCIAL INTEGRATION SUPPORT PROGRAM 


STEPPING STONES TO DEVELOPING COMMUNICATION 
SKILLS 


 
Students with multiple disabilities are often working on developing 
communication skills that are at a fundamental level.  The following is a general 
framework of functional communication skills that can be used to provide a 
foundation for a communication system. The teacher should first work with the 
speech-language pathologist to determine which of these functions the student is 
presently using. These functions are the basis for the student’s Personal 
Dictionary. If there are ‘gaps’, then these skill areas are focused on as functions to 
teach, generally beginning with the first function in the list that the student does 
not presently demonstrate. Remember that these functions may be 
communicated in a variety of ways, such as smiling, laughing, frowning, crying, 
averted gaze, increased body movement or tone, increased respiration, ‘shut 
down’, etc. 
 
Awareness 
• Shows awareness of another person, activity, object, sound or voice 
e.g. Michael turns toward teaching assistant as she enters the room. 
 
Attention Seeking 
• Initiates social interactions.  
e.g. Todd vocalizes to get attention of another child. 
 
Preferences – Likes/Dislikes 
The student should have at least one mode/signal to indicate a like or preference 
and one mode/signal for dislike. 
• Indicates feelings (happiness, sadness, pleasure, displeasure) 
e.g. Todd smiles when he sees his mother coming for him. 
• Indicates pleasure/attention during an activity/event. 
e.g. Joy smiles after her mother speaks to her while she is being cuddled. 
• Indicates displeasure or withdrawal 
e.g. Michael grimaces when drinking cold liquid. 
• Shows pleasure for objects or activities that can be represented by an object. 
e.g. Todd smiles, increases physical tone, and looks at the tape recorder when music is 
being played. 
 
Acknowledgment 
• Shows responsiveness to another person’s communication  
e.g. Michael smiles when another person comes up to him and comments on his new coat. 
• Responds to his/her name 
e.g. Sean  vocalizes when he hears his teaching assistant say his name. 
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Requesting Continuation of an activity once it is started, then discontinued; 
Signaling “more” 
• Shows desire for an object or activity to continue. 
e.g., When oral stimulation activity is interrupted, Todd uses an “oo” sound to say that 
he wants ‘more’ of the activity. 
 
Requesting/Rejecting Assistance/Object/Action 
• Requests assistance from another person 
e.g. Michael uses whining vocalization to request a position change. 
• Requests affection 
e.g. Sara raises arms to request a hug 
• Requests an object or activity (“I want”) 
e.g. Sean looks towards the tv set and vocalizes 
• Rejects an offer of assistance, object or action 
e.g. Joy looks away when her assistant offers to help her. 
 
Acceptance/Single Object or Activity Choice 
• Communicates that whatever is happening is okay or enjoyable.  
e.g. Todd smiles at another student to let her know that he is enjoying hearing her read a 
story. 
• When offered an object or activity, the student uses a signal to indicate 


acceptance. This is not the same as answering “’yes” to a “yes-no” question, 
which is a more advanced skill. 


e.g. When offered a spoonful of food, Michael opens his mouth. 
 
Protest/Rejection/Cessation 
• Shows rejection when offered an object/activity (“I don’t want that’) or 


shows that he/she wants to stop doing an activity (cessation) 
e.g. Justin purses his lips and taps against the caregiver’s hand to say that he’s had 
enough when being offered more to eat. 
• Not the same as responding “no” to a “yes/no” question  - which requires 


more advanced skill. 
 
Anticipation 
• Indicates a desire or dislike for an upcoming object/activity. 
e.g. Todd keeps his head up, smiles, and increases physical tone in anticipation of going to 
the gym with his classmates. 
 
Greetings/Farewells 
• Responds in a consistent way to a variety of people when greeted. 
e.g. Joy smiles and looks directly at the school secretary when she says, “hi”. 
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Turn Taking 
• Responds when given an opportunity to take a turn  
e.g. Todd takes a turn to vocalize when having a ‘conversation’ with another person. 
 
Two Object Choices 
• Signals a choice between two objects/activities 
e.g. When shown two different art examples, Justin looks at the one he wants to do. 
 
Multiple Object/Activity Choices 
• Signals a choice between several objects/activities 
e.g. Joy uses her head switch to give the number of ‘beeps’ associated with one of three 
activity choices. 
 
Two Picture Choices 
• Uses a signal to choose between two pictures 
e.g. Joy looks at photo of side-lyer when asked to choose between it and her wheelchair for 
where she would like to be positioned. 
 
Multiple Picture Choices 
• The student uses a signal to choose between several pictures  
e.g., Joy touches a ‘shopping’ symbol from a choice of 4 leisure activities. 
 
Commenting 
• Provides information either spontaneously, or in response to another person’s 


request for information  
e.g. Sara picks up a picture of a muffin and shows it to another person. 
• Naming, labeling – words that describe physical attributes of objects, events, 


and people, including size, shape, and location; observable movements and 
actions of objects and people; and words that refer to attributes which are not 
immediately observable such as possession and usual location (Roth and 
Spekman, 1984). 


 
Requesting Information 
• Initiates communication in order to get information or to get approval/non 


approval  
(e.g., When looking at a book with another student, Sara touches a picture on the page 
and looks at the student with a puzzled expression that is interpreted as meaning 
“What’s that?’) 


 
Yes/No Responses 
• Have you had your snack?  Do you want your milk?  Tell me yes or no.  


These two questions are similar in that they both request information.  
However, in taking a closer look one question involves acceptance/rejection 
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(Do you want milk?) and the other question is linguistically more complex 
involving confirmation/denial (Have you had your snack?).  These questions 
are not uncommon or atypical, however for some students the level of 
comprehension not to mention the method or ability to respond to these 
questions could be very challenging. 


 
Questions can be used to request information, request for behavior, to display 
knowledge or to test the knowledge of the hearer, or they may be used 
rhetorically.  For some students the ability to comprehend and respond to simple 
yes/no questions which have meaning and personal impact for them is certainly 
possible.  The types of questions these students most likely are to respond to 
consist of questions like: “Do you want ____?”  “Are you ____?” 
 
The development of readable, reliable and consistent responses to ‘yes/no’ type 
questions varies considerably from individual to individual. Typically, though, a 
‘yes/n’ response is not reliable until a student can consistently communicate 
acceptance or choice of a single object/activity. Following is a general guideline 
for developing a ‘yes/no’ response; 
1. The student has a readable and reliable signal to indicate affirmation to simple 
concrete questions pertaining to the here and now. 
e.g. Justin smiles and looks at a book offered to him when asked, “Do you want to hear a 
story?” 
2. The student has a readable and reliable signal to use a negative response 
((protest/rejection) to simple concrete questions about the here and now. 
e.g. Michael grimaces and looks away when asked if he wants a drink, when he sees the 
drink. 
3. The student responds with either a positive or negative signal to a question 
involving something that isn’t immediately present. 
e.g. Joy smiles and looks toward the door when asked, “Are you ready to go home yet?” 
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This is a Living Document. Use the following area to indicate the 
communication functions that your student already demonstrates, and a new 
one that you will be teaching to the student. 


 
______________’S COMMUNICATION BEHAVIOURS      DATE------------------- 
 
Communication 
Function 


√  - if student 
demonstrates 


√ -  if new function to 
target 


1. Awareness 
 


  


2. Attention Seeking 
 


  


3. Preferences – 
Likes/Dislikes 


  


4. Acknowledgment 
 


  


5. Requesting 
continuation – “more” 


  


6. Requesting/Rejecting 
Assistance,Object,Act 


  


7. Acceptance/Single 
Object/Activity 


  


8.Protest/Rejection/ 
Cessation 


  


9. Anticipation 
 


  


10. Greetings/Farewells 
 


  


11. Turn Taking 
 


  


12. Two Object Choices 
 


  


13. Multiple 
Object/Activity Choices 


  


14. Two Picture Choices 
 


  


15. Multiple Picture 
Choices 


  


16. Commenting 
 


  


18. Requesting 
Information 
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19. Yes/No Responses 
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Cognitive Stepping Stones Sample – First 3 Levels 
 


Stepping Stones for Translating Cognitive Development into Educational Skills 
 
Because individuals with multiple disabilities are often unable to volitionally control motor movements, including 
speech, any skill that involves motor movement more complex than non-speech vocalizations, looking, touching, or 
reaching has not been included in this framework.  
 
 
Cognitive Skill Level One  
 


Developmental Skill  
 


Elementary 
Example 


Middle/ 
Secondary School 
Example 


Examples for Adults 


1. Reacts to loud sounds or lights by 
stopping activity, briefly looking at a 
lighted object within visual field  
 
2. Briefly looks at people 
 
3. Visually attends briefly to object 
within visual field  
 
4. Quiets to sound (more to voice than 
other sounds), from within 2 feet 
 
 
5. Anticipates eating at the sight of food 
 
6. Searches for a voice with eyes: __to R; 
__ to the L;  __ from behind 


At music, looks at instrument 
being played loudly by another 
student 
 
Briefly looks at teacher saying “hi” 
 
Briefly looks at a ball during gym 
time 
 
Stops movement or vocalization 
when EA speaks to him/her 
 
 
Opens mouth at the sight of food 
 
Moves head or eyes only at the 
sound of EA’s voice 


Gazes at computer screen with 
bright colours 
 
 
Briefly looks at EA saying “hi” 
 
Briefly looks at food item 
during snack or lunch 
 
Stops movement or 
vocalization when a peer 
speaks directly to him/her 
 
Vocalizes at the sight of food 
 
Moves head or eyes only at 
sound of peer’s voice 


Changes facial expression when a 
vacuum cleaner is turned on 
 
 
Briefly looks at a friend saying “hi” 
 
Briefly looks at object cue before 
going to an activity 
 
When an adult worker speaks 
directly to him/her, stops 
moving/vocalizing  
 
Smiles at the sight of food 
 
Moves head or eyes only at sound 
of adult worker’s voice 







 
7.  Turns head to glance from one noise 
to another from distance of 1-2’ ft 
 
 
8.  Searches for sound with eyes from a 
distance of 2 ‘:  __ to the R  __ to the L  
 
9. Visually follows a moving 
person/object; fixating on person/object 
momentarily 
 
10. Recognizes faces 
 
 
11. Shifts gaze from 1 object to another 
 
 
 
12. Responds differently to a variety of 
sounds 
 
 
13. Makes pleasure sounds 
 
 
 
14. Uses different intonation patterns to 
express different needs (request 
attention, express discomfort, hunger, 
etc.) 
 
15. Responds to own name by looking 
for the source of the voice 


 
Turns head toward 2 musical 
instruments played by peers from 
1-2’ 
 
As above, only just eyes move 
 
 
During lunch, tracks spoon/cup 
moving towards him/herself; 
briefly holds gaze on item 
 
Smiles at EA when greeted 
 
 
Shifts gaze between 2 objects 
shown in circle time 
 
 
Demonstrates different responses 
to a variety of musical instruments 
 
 
When receiving a hand or foot 
massage, makes happy sounds 
 
 
Vocalizes to request attention from 
EA 
 
 
 
Responds to name being called at 
roll call by looking at teacher 


 
Turns head in direction of 2 
musical instruments played by 
peers from 1-2’ 
 
As above, only just eyes move 
 
 
Visually follows a ball being 
tossed between 2 peers 
 
 
Smiles at homeroom teacher 
when greeted 
 
Shifts gaze between 2 different 
objects being discussed in a 
science class 
 
Demonstrates different 
responses to various pieces of 
music played by band members 
 
When playing floor hockey in 
the gym with peers, makes 
happy sounds 
 
Vocalizes to express discomfort 
in wheelchair 
 
 
 
Responds to name being called 
for turn in a game 


 
Turns head in direction of 2 musical 
instruments played from 1-2 feet 
away 
 
As above, only just eyes move 
 
 
Visually follows items being sorted 
in a recycling program 
 
 
Smiles at adult worker when 
greeted 
 
Shifts gaze between 2 different food 
items being used when making 
dinner 
 
Demonstrates different responses to 
various types of music 
 
 
When playing ‘Twister’ with 
friends, makes happy sounds 
 
 
Vocalizes to express hunger when it 
is near a snack or lunch time 
 
 
 
Responds to name being called by 
an adult worker passing by 







 
16. Begins to anticipate events through 
different movement, facial expressions, 
etc. 
 
17. Smiles when interacting with familiar 
people 


 
 


 
 


 
Changes in behaviour when sees 
jacket (e.g, smiles, increases arm 
movement) 
 
Smiles when teacher interacts with 
him/her 


 
Changes in behaviour when 
entering the band room 
 
 
Smiles at peer tutor 


 
Changes in behaviour when 
entering the recreation centre 
 
 
Smiles at day program worker 


 







Cognitive Skill Level Two 
 
Developmental Skill 
 


Elementary School 
Example 


Middle/Secondary   
School Example 


Examples for Adults 


1. Responds to name called from 5-6’ 
away, or from a background of sounds 
 
2. Attends to music or singing 
 
3. Looks at objects when their names are 
spoken; looks at them for 10 seconds 
 
3. Shows interest in named pictures, for 
up to 1 minute 
 
4. Gestures/vocalizes to: gain attention; 
request; protest; greet, call, comment 
 
5. Understands nonverbal, situational 
cues 
 
6. Often appears to be listening to 
conversations by others 
 
7. Initiates a topic by combining glances 
& vocalizations 
 
8. Takes 1 or 2 turns 
 
 
9. Laughs/smiles at an unusual action 
by a familiar person (e.g., waddling like 
a penguin, making silly faces/sounds) 


Teacher calls out name for 
attendance from 5-6’ away 
 
Attends to singing at circle time 
 
Looks at a named book for 10 
seconds 
 
Looks at pictures in book as they 
are being name, for 1 minute 
 
Gestures/vocalizes to request 
more of a song 
 
Reacts when shown an object cue 
representing an upcoming activity 
 
Directs gaze, quiets when peers 
are chatting during centre time 
 
In gym, looks at ball, then at peer; 
gestures/vocalizes 
 
In music, will take a couple of 
turns with musical instrument 
 
Laughs/smiles when peers 
pretend to be different animals 
 


Peer calls out name of student in 
gym class 
 
Attends to music in band class 
 
Looks at named shaker being 
used in music class for 10 secs 
 
Looks at named food pictures 
for up to 1 min in foods class  
 
Gestures/vocalizes in response 
to a greeting 
 
Reacts when shown object cue 
representing upcoming activity 
 
Directs gaze, quiets when peers 
are chatting at lunch time 
 
In music, looks, vocalizes, etc. at 
drum being played, then at E.A.;  
 
Will take a couple of turns with 
a peer when using the computer 
 
Laughs/smiles when peers 
engage in slapstick humor  


Adult worker calls out person’s 
name from 5-6’ in a noisy mall 
 
Attends to music at a concert 
 
Looks at named blender used in 
meal preparation for 10 secs  
 
Looks at photos as they are being 
named for up to 1 minute 
 
Gestures/vocalizes when 
observing an interesting event 
 
Reacts when shown an object cue 
representing an upcoming activity 
 
Directs gaze, quiets when group 
home staff are chatting 
 
When bus arrives, looks, vocalizes, 
etc. at it, then at adult worker 
 
Will take a couple of turns with 
another friend during a game 
 
Laughs/smiles when a friend is 
acting silly 







 
Understands 3-50 words 







Cognitive Skill Level Three 
 
Developmental Skill  
 


Elementary School Example Middle/Secondary School 
Example 


Examples for Adults 


1.  Receptively identifies 10 familiar 
objects by looking at, reaching, etc. 
 
2. Receptively identifies 1 to 5 body 
parts by looking at, reaching, etc. 
 
3. Begins to link object to function 
 
4. Understands “no” 
 
 
5. Responds to verbal cues/one step 
directions within physical ability 
 
6.  Identifies 3 different pictures by 
looking at, reaching, touching, etc. 
 
7.Responds to simple yes/no questions  
 
 
 
8. Understands concept of “more”: 
responds to question; makes request for 
“more” of pleasurable object/activity” 
 
9. Understands that an object still exists 
even when it isn’t in view 
 
 


Look at the book 
 
 
“Where’s your hand?” 
 
 
Show me what wear, etc. 
 
Stops vocalizing loudly in class 
when hears “no” 
 
Sits up, hands quiet, when hears, 
“Get ready” verbal cue 
 
“Show me computer” 
 
 
When offered a non-preferred food 
item, & asked, “Do you want the 
…?, shakes head ‘no’ 
 
Do you want more to drink? 
 
 
 
Looks for, gestures, etc. to request 
favourite book that’s underneath a 
couple of other books 
 


Find your jacket 
 
 
“Look at your toes” 
 
 
Which one do we read? 
 
Stops putting hand in mouth 
when hears “no” 
 
Activates a switch when hears 
verbal cue, “Hit the switch” 
 
“Look at the book”  
 
 
When offered a ball in P.E., and 
asked, “Do you want this ball?, 
shakes head ‘no’  
 
During gym time, asks, by 
vocalizing, to be pushed around 
the track some more  
 
Looks for, gestures, etc. to 
request favourite computer 
program  
 


Where’s the bus? 
 
 
“Touch your leg” 
 
What do we need to cook with? 
 
Stops reaching out to grab others 
when hears “no” 
 
”Lift up your arms” 
(in order to get wheelchair tray on) 
 
“Where’s the cookie (picture)?” 
 
When offered a book at the library, 
and asked “Do you want to read 
this book?” reaches towards it 
 
During a meal, ask for more food 
by looking at food item 
 
 
Looks for, gestures, etc.. request 
favourite music tape/CD 
 
 
Smiles/looks at magazine of 







10. Enjoys looking at picture books 
 
 
11. Imitates or echoes sounds/words 
 
 
12. Begins to match similar object  
 
 
13. Distinguishes between ‘you’ and ‘me’ 
 
 
14. Requests by pointing and vocalizing 
 
 
 
15. Requests cessation of activity, using 
facial expressions, vocalizations, etc. 
 
16. Indicates displeasure when object is 
removed, using facial expressions, etc. 
 
17. Begins to relate object to symbol or 
line drawings 
 
18. Calls person’s attention to objects by 
pointing, gesturing, vocalizing, etc. 
 
 
19. Responds to humor involving using 
objects in ‘wrong’ ways (e.g., placing a 
sock on a hand instead of the foot) 
 
20.  Perceives others’ emotions. Uses 


Smiles/looks at picture books 
being read by a peer 
 
Attempts to imitate “hi”  
 
 
In math, matches objects being 
counted 
 
Answers question, “Who’s coat is 
this?” 
 
When given a choice of 2+ 
objects/activities, gestures, points, 
vocalizes, etc. to make a choice 
 
Frowns to signal end of exercise 
routine 
 
Pouts when favourite ‘fidget’ toy is 
removed 
 
When sees picture symbol for 
object, looks for object 
 
Vocalizes, gestures, etc. to draw 
E.A.’s attention to visiting dog 
 
 
Smiles, etc. when E.A. uses an 
object the ‘wrong’ way 
 
 
During circle time, responds to 


Smiles/looks at animal books 
with photos 
 
Attempts to imitate “bye-bye” 
 
 
In music, matches cymbal with 
other cymbal 
 
Follows direction, “Give it to 
me” 
 
Gestures/points/looks etc. at 
something in hallway to signal a 
request to look at it 
 
Turns head away to signal end 
of computer time 
 
Vocalizes in an unhappy way 
when juice container is put away 
 
When sees picture symbol for 
outing, looks toward door 
 
Vocalizes, gestures, etc. to draw 
peer’s attention to new item of 
clothing 
 
Smiles, etc. when peers use 
objects the ‘wrong’ way when 
performing a skit 
 
During library time, responds to 


interest 
 
Attempts to imitate “hey” 
 
 
 
In meal prep, matches egg with 
another egg 
 
Gestures towards self when given 
choice between “you” or “me” 
 
Gestures, points, looks, etc. to 
request a visible object/activity  
 
 
Refuses to open mouth to to signal 
end of lunch time 
 
Becomes physically agitated when 
favourite video is put away 
 
When sees picture symbol for 
drink, reaches toward cup 
 
Vocalizes, gestures, etc. to call 
adult worker’s attention to object 
that has dropped on the floor 
 
Smiles, etc. when watching a video 
in which people use objects the 
‘wrong’ way 
 
In community program, responds 







different facial expression, body 
language, vocalizations when observing 
others expressing happiness, anger, etc. 
 
21. Answers “What’s that?” questions by 
looking at, touching, etc. pictures or 
objects  
 
Understands about 300 words 


different emotional states 
displayed by students through 
facial expression, vocalization, etc.  
 
When reading a story, answers a 
“What’s that?” question by looking 
at picture on a picture board 
 


librarian expressing different 
emotional states when reading 
out loud 
 
In Social Studies, answers a 
“What’s that?” question by 
looking at the correct object 


to different emotional states 
expressed by other participants 
through facial expression, etc. 
  
On a community outing, answers a 
“What’s that?” question by looking 
at a picture on a picture board. 
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IEP Functional Vision Objectives/Skills & Strategies 
 
These are listed in a somewhat developmental order.  However it should be noted that when 
working with students with severe multiple disabilities, they often demonstrate splinter skills. In 
fact they may not progress through all developmental phases. 
 
Goal Area: Vision 
Goal Statement: The student will improve his/her use of vision within functional activities. 
 


Skills/Objectives Strategies 
• The student will react to light 
• The student will track to midline only 
• The student will open and blink eyes to 
startling sounds 
• The student will gaze at objects 8-12 inches 
away 
 


• ensure that the student is well positioned 
before working on vision 
• use flashlight pointed onto objects that you 
want the student to focus on 
• avoid pictures and work with objects 
• take objects and move them to midline to 
help the student strengthen this skill 
• look for preferences from the student 
• sequence box may be used with routine, 
familiar object cues 
• moving objects across visual field can assist 
in obtaining gaze 


• The student’s eyes and head will turn 
towards a light source 
• The student will visually attend to an object 
12 inches away 
 


• talk about what the student’s eyes and hands 
are doing 
• encourage the student to make eye contact 
with objects placed at 12 inches 
• position student so that light source is not 
distracting him/her from the activity 
• choice making occurs with the student’s 
accepting or rejecting the object that relates to 
an activity 


• The student will attend to one object  at a 
time 7 inches away 
• The student will track objects both 
horizontally and vertically 
 


• present only one object at a time in the 
student’s field of vision 
• use objects with contrast (e.g., may prefer 
black and white) 
• continue with one object choices (acceptance 
or rejection) 
• use dark borders 
• move object across the student’s visual field 
to gain visual attention 


• The student will focus on more than one 
object at a time 
• The student will recognize familiar faces and 
people 
• The student will focus on objects at various 
distances (near & distant) 
• The student will look at what his/her hands 
are doing 


• incorporate faces and bright colours 
(especially red, orange, black & white) into 
activities with contrast 
• create spacing between objects 
• draw attention to objects from different 
distances 
• focus on eye contact for greetings for familiar 
people 
• provide choice making with 2 objects 
• use consistent hand sides (e.g., right for 







 


PROVINCIAL INTEGRATION SUPPORT PROGRAM 


yes/left for no) for quick 
confirmation/negation of choices 
• provide contrast between object & 
background (e.g., black vest or paper) 
• use laser light/flashlight beam attached to a 
cap or headband in darkened room to reinforce 
gaze for choices 


• The student will respond to a variety of 
colours  
• The student will begin to reach (if physically 
able) towards objects to inspect them 


• place objects so that the student is 
encouraged to search with vision and reach 
with hands if possible 
• draw student’s attention to people, activities 
and objects are various distances 
• talk about different colours 
• continue with 2 object choice making 
• be careful not to use too  many colours at one 
time; this can be confusing for student 


• The student looks at self in mirror 
• The student will begin to use hands and eyes 
together 
• The student will track small moving objects 
up to 10 feet away 


• draw attention to smaller objects moving up 
to 10 feet away 
• use  mirror during self care or mealtime 
• introduce more objects for choice making 


• The student will demonstrate object 
permanence by looking for an object that has 
been removed from field of vision 
• The student will imitate turn taking activities 
through observation 


• seek & find partially hidden objects 
• engage peers in turn taking activities to 
reinforce learning through imitation 
• 2 objects may be used with student in choice 
making routines 


• The student recognizes familiar objects at 20 
feet or more 
• The student uses hands and eyes together in 
more complex functional activities 
• The student demonstrates recent visual 
memory 
• The student will attend to familiar pictures  


• student could release objects into a can or fill 
a container in functional activities 
• hide objects or toys in various places so that 
the student will explore past hiding places 
• draw attention to pictures in books which are 
not too complex 
• 2 objects may be used with student in choice 
making routines 


• The student will track and seek (if possible) 
small (up to 1/8th inch) objects at 10 feet 
• The student will look at and point to pictures 
and colours in simple books 
• The student will scribble (eye-hand) if hand 
skills are usable 


• if hand skills are present, engage in activities 
that use eyes and hands to get objects or 
materials out and put them away 
• ask questions that the student can respond to 
by pointing to or looking at  pictures 


• The student recognizes self and familiar 
people in photograph 
• The student matches objects with pictures or 
photographs 
• The student recognizes details in favourite 
pictures 
• The student can identify some opposites 
(e.g., big, little, upside down) 


• pair simple contrasting photographs with 
familiar objects for choice making 
• eliminate visual noise by cutting out the 
photo and place on contrasting background 
• talk about differences or opposites as these 
opportunities come up naturally within 
functional routines 
• place pictures on a mirror and have student 
practice sustained gaze and scanning 
• create games & booklets of object picture 
matching 
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• ask student questions that focus on visual 
details within familiar pictures 


• The student will match/identify 2-3 primary 
colours 
• The student will sequence parts of a picture 
(e.g., picture of person) 
• The student will match objects to pictures 
(that are not identical to the picture) 
• The student will match 2 variable forms 
(colour and shape) 


• begin to move from photographs to picture 
symbols for choice making 
• turn pages in books 
• talk about & engage specific body parts when 
dressing or toileting 
• look for opportunities for the student to 
match objects, shapes, pictures in routine 
activities of daily living 
• some picture activity boards may be 
developed for familiar activities 
• colour code themes 
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GUIDELINES FOR REPORTING PROGRESS 
 
Progress can be noted even when the student’s skills may remain somewhat similar 
from year to year.  The following are some areas where we can measure progress. 
 
• Degree Of Active Participation From The Student 
How much assistance or prompting (physical and/or verbal) does the student require 
overall?  Has the prompt level changed?  (e.g., physical cue paired with verbal cue, to 
just the visual cue). 
 
• Frequency Of The Behaviour 
How often does the student perform the activity as desired?  (e.g., how many times 
does the student request “more” for an interrupted favorite activity?) 
 
• Accuracy Of The Behaviour 
How precisely does the student perform the behaviour? (e.g., during switch work, how 
many “false hits” (hitting the switch involuntarily) occurred?  Did the student 
point/gaze accurately at the picture choice?) 
 
• Appropriateness Of The Behaviour 
Does the student demonstrate the desired behaviour in appropriate situations? (e.g., the 
student vocalizes when requesting attention, but is quite during designated times 
within the classroom). 
 
• Duration Of The Behaviour 
How long does the student engage appropriately in the desired behaviour (e.g., Does 
the student hold onto the spoon during mealtime for the desired length of time?) 
 
• Latency of the Behaviour 
How long does it take before the student initiates the behaviour? (e.g, When asked to 
‘hit the switch’, how long does it take the student to activate the switch?) 
 
In short, the following are some areas where the student may experience growth and 
change: 
 
• through increasing levels of partial participation in activities 
• through less prompting or facilitation required over time 
• through generalization of the same skills to new people 
• through generalization of the same skills to new activities 
• through fewer false hits for some responses such as switch work 
• the amount of time it takes the student to accomplish the task, may decrease (e.g., 
moving his head to mid-line to look at someone) 
• the amount of time the student engages in the activity may increase (e.g., holding up 
his head) 
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Degree of Active Participation Measurement Form 
 


Take data over numerous days because student performance can fluctuate.   
 
Student     Dates Records Kept     
 
Recorder      
 
Levels: 
1 =  Student is Independent 
2 = Needs a Non-Verbal Prompt (Eye contact; look of expectation) 
3 = Needs a Verbal Prompt Only 
4=  Needs a Physical Prompt Only (Helping Hand) 
5=  Needs a Verbal and Physical Prompt  
6 = Needs Verbal and Hand Over Hand (Full Support) 
 
What Skill is being Measured? 
 
 
 
 
Day/Date/ During which Activity or 


Routine 
Level ? 
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 Frequency of Behaviour or Skill Measurement Form 
 
Take data over numerous days because student performance can fluctuate.   
 
Student     Dates Records Kept     
 
Recorder      
 
 
What Skill is Being Measured? 
 
 
 
Day/Date During Which Activity or 


Routine 
Count (How Many 
Times?):  


   
 
 


   
 
 


   
 
 


   
 
 


   
 
 


   
 
 


   
 
 


 
 


  
 
 


 
 
 







3 


 


 
Student's Accuracy Measurement Form 


 
Take data over numerous days because student performance can fluctuate.   
 
Student     Dates Records Kept     
 
Recorder      


 
Measuring Accuracy: 
√   Correct Response or Action 
X  Incorrect Response or Action 
0   No Response 
∆  Student Responded when they shouldn't have 
What Skill is being Measured? 
 
 
Day/Date During Which Activity or 


Routine 
Results 


  ____ Total Opportunities 
____  Correct Responses 
____  Incorrect Responses 
____  No Response 
____  Responded when  
                   they shouldn't 
                    have 
 


  ____ Total Opportunities 
____  Correct Responses 
____  Incorrect Responses 
____  No Response 
____  Responded when  
                   they shouldn't 
                    have 
 


  ____ Total Opportunities 
____  Correct Responses 
____  Incorrect Responses 
____  No Response 
____  Responded when  
                   they shouldn't 
                    have 
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Appropriateness of Behaviour Measurement form 
 
Take data over numerous days because student performance can fluctuate.   
 
Student     Dates Records Kept     
 
Recorder      
 
Measuring Appropriateness 
√   Appropriate Response or Action 
X  Inappropriate Response or Action 
0   No Response 
What Skill is being Measured? 
 
 
Day/Date During Which Activity or 


Routine 
Results 


  ____ Total Opportunities 
____  Appropriate  Responses 
____  Inappropriate Responses 
 
Describe: 
 
 
____  No Response 
 


  ____ Total Opportunities 
____  Appropriate Responses 
____  Inappropriate Responses 
 
Describe: 
 
 
_____  No Response    
 


  ____ Total Opportunities 
____  Appropriate Response 
____  Inappropriate Response 
 
Describe: 
 
 
____  No Response 
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Duration of Skill Performance Measurement Form 
 


Take data over numerous days because student performance can fluctuate.   
 
Student     Dates Records Kept     
 
Recorder      


 
 


What Skill is being Measured? 
 
 
Day/Date During Which Activity or 


Routine 
Length of Time 
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Observation Form 
 


Student:     Date      
 
 


Assessing Skill Generalization 
 
 


What Skill is Being Considered? 
 
 
To New People? 
- assistants, teacher, 
peers, buddies- 


In New Situations? 
(new locations for 
routines or activities) 


Decreasing the 
Prompting 
Needed? 
(see Degree of Active 
Participation Form) 


New Objects 
Involved in the 
Activity or 
Routine? 
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Observation Form 
 


Student: _________________________ 
 


Assessing Latency of Response 
 


What Skill is Being Measured?  _________________________________________ 
 
______________________________________________________________________ 
 
 
Date During which activity 


routine 
Responds within _____ 
seconds?  Y/N 
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CHOICE MAKING DATA SHEET 
 


Name: _______________________________ 
 
NOTE:  List object/activity on the student’s right and left in the appropriate column and circle 
whichever item the student selects.  Comments can be made in the appropriate column. 
 
DATE 
 


RIGHT LEFT COMMENTS 
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SWITCH DATA COLLECTION SHEET 
 
Name _________________________________________________________ Switch Site _______________________________ 
 
Conrol Unit/Setting ____________________________________________ Time/Duration ___________________________ 
 


Date Stimulus Time of 
Day 


Total 
Hits 


False 
Hits 


% of 
True Hits 


Comments 


       
       
       
       
       
       
       
       
       
       
       
       
       
       
       
       
       
       
       
       
       
       
 





